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Gubbachi Learning

Community

In this edition, we explore how Gubbachi
Learning Community is reshaping early
learning for migrant and urban-poor
children by building strong foundations
where the system is most fragile. Through
community classrooms, teacher training,
and close engagement with families,
Gubbachi focuses on ensuring that
children don’t just enter school, but are
ready to thrive in it. Their work highlights
a critical truth: when early learning

is designed with care, consistency,

and dignity, it can interrupt cycles of
exclusion before they harden.

Prayas Foundation Trust

In this edition, we explore how Prayas
Foundation Trust approaches education
as part of a larger social ecosystem
rather than a standalone intervention.
Working with underserved communities,
Prayas focuses on keeping children
connected to learning by addressing the
conditions that often push them out of
school - poverty, instability, and lack of
support at home. Their work reminds

us that access to education is sustained
not only by classrooms, but by the social
and economic scaffolding that allows
learning to take root.

Learn more about these stories on page
number 3 & 5.

How Al will Save Money for the Org’s LMS -
Based on a Recent POC

1. Overview

JEET, An education-focused NGO recently piloted an MVP (Minimal
Viable Product) / POC (Proof of Concept) to test how Al could enhance
the efficiency and effectiveness of a Learning Management System
(LMS). The aim was not technology adoption for its own sake, but to
understand whether Al could enable cost-efficient scaling of quality
education, particularly in government and low-resource school contexts.

The experiment was designed around a simple premise: if Al can absorb
repetitive academic and administrative tasks, organisations can improve
teacher productivity and learning delivery without proportionally
increasing human or operational costs.

Based on actual data captured during the MVP, the Al implementation
has already demonstrated clear financial savings and measurable value
creation, offering important lessons for NGOs working at scale.

2. Investment in Al (Cost Side)
The total projected annual investment in Al for the LMS amounted to:

330,06,740
This included:

- Al technology and infrastructure

- Platform integration and customization
- Content preparation and automation

- Teacher and administrator onboarding
- Ongoing maintenance

This figure represents the full cost of ownership, not merely software
licensing or pilot expenses.
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Al Investment What Al Automates  Annual Savings Net Impact

©330.06 lakh / year ~ ® Teacher tasks ©326.4 lakh (direct ©310.33 lakh value
cost savings) created
® Full cost of ©® Assessments
ownership ®314 lakh (learning ~ ®Badge: 34%

® Admin & reporting & efficiency value) Positive ROI

Al enables Orgs to scale learning without proportional cost increases.

3 JEET

Seekho.

1 www.jeet.in.net




Join JEET by becoming

a member

If you are passionate about making
an impact in the education sector,
we encourage you to join JEET

today and become a member of the
movement to transform education in
India. As @ member, you will have the
opportunity to work with a network
of NGOs, governments, organizations,
institutions, and individuals who

are deeply committed to promoting
quality education for all.

To become a member of JEET, simply
scan the QR Code below.

Join us today and let’s work together
to eliminate educational inequality

and promote quality education for all.

G) Jeet Edu
jeet_edu
@ jeet_edu

3. Direct Financial Savings (Hard ROI)
Al significantly reduced recurring operational costs, particularly those
driven by manual human effort.

Key Areas of Savings

1. Teacher Time Savings

- Automated support for course creation

- Faster assessment preparation

- Reduction in repetitive academic tasks

2. Assessment & Content Automation

- Auto-generation and standardisation of MCQs and tests

- Automatic digitisation and publishing of offline test scores
3. Administrative Efficiency

- Automated reports and dashboards

- Reduced coordination and follow-up work

Financial Impact

Total direct financial benefits realised: 26,40,000 per year

4. Learning & Social Value Converted into Economic Terms
Beyond direct savings, Al enabled structural efficiency gains that translate
into economic and social value.

Learning-Driven Efficiency Gains From the experiment:

44% increase in course completion per teacher per month
Near-total readiness of courses, MCQs, and assessment data
Faster turnaround from teaching - assessment - feedback

These gains made it possible to:
Serve more students without hiring additional teachers
Improve quality of delivery without proportional cost increases

To avoid overstatement, only a portion of these gains was monetised:
Learning + Social Value counted: ¥14,00,000

Component Amount

Total Al Investment 230,06,740
Financial Benefits %26,40,000
Learning & Social Value 314,00,000
Net Value Created 210,33,260

6. ROI Result (What This Means)

Overall ROI from Al implementation:

34% positive return

In practical terms:
Al will more than pay for itself
JEET recovers its investment and created additional surplus value
Savings and efficiencies will compound further as scale increases

7. Why This Matters for JEET’s Future
1) Cost-Efficient Scaling
JEET can now:
Add students
Add courses
Add assessments
Without proportionally increasing costs
2) Better Use of Teacher Time
Instead of repetitive academic administration, Teachers will focus on:
Teaching
Mentoring
Remedial support.
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Gubbachi Learning Community: When Holding
the System Steady Becomes the Intervention

On the rapidly expanding edges of Bengaluru - where migrant settlements
appear faster than classrooms and schools strain under constant churn -
education rarely collapses loudly. It erodes quietly. Children disappear for
weeks, return speaking a different language, or stop coming altogether.

It is in this fragile in-between that Gubbachi Learning Community has
positioned its work: not as a reformer of the system, but as a stabiliser of it.

Gubbachi began with a simple, almost modest aim - bring out-of-school
children back into learning. Most of the families they work with are
migrant workers living along the per urban areas like Bellandur-Sarjapur
IT corridor, moving frequently, lacking documentation, and navigating
schools that were never designed for such volatility. Enrolment was the
first challenge. Retention quickly became the harder one.

Early bridge programmes helped children catch up academically before
mainstreaming them into nearby government schools. But that success
exposed a deeper fault line.

“We realised that bridging children into schools doesn’t work

if the school itself cannot hold them,” Ms. Mani reflected during
our conversation.

Teacher shortages, multi-grade classrooms, and overstretched staff meant
learning often stalled even after enrolment.

When Schools Ask for Support

That realisation reshaped Gubbachi’s model. Today, the organisation works
inside government schools only when the demand comes from the school
itself. Headteachers reach out when enrolments spike, teacher vacancies
persist, or classrooms risk becoming unmanageable. Gubbachi then
deploys its own trained educators - qualified teachers who follow the state
syllabus, work full school days, and function as part of the school’s daily
rhythm.

This is not outsourcing education, nor replacing the system. It is a
temporary but deeply embedded intervention designed to hold learning
steady until the system can catch up.

The outcomes are measurable. Across nine government schools in the
Bellandur-Sarjapur corridor, Gubbachi’s presence has contributed to
enrolment growth impacting over 3,000 children from migrant families,
with consistent increases recorded from the start of intervention to
October 2025. More telling is retention: in one school, GHPS Kodathi, over
90% of students now continue schooling beyond Grade 7 towards Grade
10, a point where dropouts are typically the norm.

Education Is Not Just a Classroom Problem

What strengthens Gubbachi’s educational work is its refusal to treat
schooling in isolation. For migrant families, attendance is rarely a matter
of motivation - it is a matter of survival. Health crises, missing documents,
language barriers, and unstable housing interrupt learning constantly.
Gubbachi’s education interventions therefore sit within a wider framework
that includes early childhood education, bridge learning programmes,
parental engagement, and government collaboration. Community teams
work alongside teachers to help families access identity documents, link
children to healthcare, and maintain continuity even when households
relocate.

Learn more about Gubbachi’s work on
https://www.gubbachi.org.in/
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Gubbachi Learning
Communities .

Peri Urban Area

Gubbachi Learning
Communities

Peri Urban Area

Parent engagement is not symbolic. Meetings are held when parents can

actually attend, often on weekends. Communication is direct, frequent,

and practical. Over time, families begin to see school not as a bureaucratic
- obligation, but as an anchor.

%% E%E Language, Age, and the Reality of Late Entry

Many children Gubbachi supports enter schooling late or mid-cycle, often
‘I 960 9 without familiarity with Kannada. For them, rigid grade placement can be
’ devastating. Gubbachi adapts through bridge learning and open schooling
children impacted partner government pathways, including Open Basic Education models that allow older children
schools to re-enter learning without stigma.

The organisation’s clarity here is important: flexibility is not dilution.
Academic rigour is maintained, but pathways bend to meet the child where
they are.

Gubbachi’s experience offers a sobering lesson for the education sector.
The crisis in peri-urban government schools is not always about pedagogy
or motivation. Often, it is about capacity.

As Ms. Mani put it plainly, “You can talk about training and
incentives later - but first, there must be enough teachers in

g {@} schools.”
In a system where migration is constant and classrooms are crowded

overnight, the ability to respond quickly, locally, and collaboratively
9 460"' 24 becomes as important as policy reform.
’ Gubbachi does not promise scale for its own sake. Its ambition is quieter:
families engaged Communities across ensure that the last child, especially the migrant child, is not the first to fall
Bangalore through the cracks.

As urban India continues to absorb new populations and schools remain

structurally underprepared, one question lingers for all of us working in
education:

Are we designing systems that expect children to adapt endlessly- or are we
finally learning how to adapt our institutions to the lives children actually

live?
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Prayas Foundation Trust: Beyond Charity -

Education as a Lifeline

In a nation where access to quality schooling remains uneven across
regions, organisations that treat education as an intrinsic human right - not
an optional charity - occupy a crucial place in the social landscape. Prayas
Foundation Trust is one such organisation. At first glance, its mission may
seem broad, spanning health, support for disabled persons, and community
welfare, but at its heart is a determined focus on ensuring that education
reaches those who have been systematically excluded because of poverty
or circumstance. Prayas’s work begins with a simple belief: education is
not merely a pathway to employment or a statistic to be improved. It is

a foundational human necessity that anchors dignity, opportunities, and
personal transformation. The foundation’s vision affirms this clearly - to
support basic human needs, with education as a core pillar among them.
Rather than building parallel structures, Prayas has rooted its education
work within Zilla Parishad schools, focusing on strengthening what already
exists instead of replacing it. Their presence across rural and tribal belts -
particularly in regions like Igatpuri and Mokhada.

Education at the Core of a Broader Mission

Prayas Foundation Trust approaches education not as a narrow programme
but as part of a holistic response to structural deprivation. Its mission
statement includes creating lasting solutions to poverty and hunger, with
education for every individual as an explicit objective.This framing matters:
it acknowledges that the barriers to learning extend far beyond schools -
they are rooted in inequality, economic precarity, and social exclusion. At its
core, Prayas works to support educational access for the underprivileged,
offer education support services to those in need, and contribute to raising
the quality of learning across communities that most lack it.

More than Access: Bridging Gaps in Quality

For many children in underserved regions - whether in slums, rural
settlements, or marginalised neighbourhoods - the challenge is not just
getting to school, but staying in school and learning meaningfully. Prayas
understands that education must be accompanied by supportive services
that reduce dropout risks and help students navigate socioeconomic
blocks. While the foundation’s public information does not detail specific
classroom programmes, its emphasis on eliminating educational exclusion
suggests interventions that go beyond enrolment to supporting retention
and learning continuity. This broader lens is essential. Too often, efforts

to improve rural and underprivileged education focus on infrastructure or
curriculum alone - without addressing the lived realities that pull children
out of learning. By situating education within a larger framework of human
needs, Prayas implicitly recognises that schooling must be joined with
community support, social stability, and opportunity structures that extend
beyond the classroom.

Learning Informed by Social Realities

An important strength of Prayas Foundation Trust’s philosophy is its
recognition of interdependence. Education cannot be siloed from health,
disability support, or basic human dignity. In the foundation’s own words,

its vision extends to support all basic necessities of human life, with
education as one of those pillars. This integrated worldview offers an
important lesson: when NGOs take education seriously, they don’t treat it as
a standalone programme; they embed it within the fabric of social support
systems that help learners - and their families - meet immediate survival
needs while aspiring for long-term growth.

If education is truly a right - not a side programme - how might our
interventions change when we stop treating schooling as a separate
vertical and start viewing it as inseparable from the conditions that shape a
child’s life?

Learn more about Prayas’ work on
http://www.prayas-foundation.in/
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Member organizations

of JEET

Vipla Foundation
www.viplafoundation.org

Activities : Education Initiatives, Skill
Development Programs, Community
Development

VKRCE Trust
YouTube@MathsMadeSweet
Activites : Education, Digital Video
Library, Training.

Ramakrishna Sarada Samiti
www.rkssngo.org

Activities : Education, Women'’s
Empowerment and Health Camps

National Association for the Blind
www.nabindia.org.in

Activities : Prevention of blindness
and low vision, Education, Talking
books, Braille press, Vocational
training, etc.

Bombay Community Public Trust
www.bcpt.org.in

Activities : Educational scholarships,
medical relief, development of
some training manuals and films,
conducting NGO development
activities and projects through NGOs

Shree Samarth Vyayam Mandir
https://ssvmdadar.com/
Activities : Sports Training &
Certification and Yoga

MSP Foundation
http://www.msp-edu.org/

Activities : Educating, uplifting and
strengthening through schools
including the villages of Ambavade
and Gursale, in Central Maharashtra.

Muktangan Education Trust
https://muktanganedu.org/
Activities : Seven Mumbai Municipal
schools Integrated with a Teacher
Education Center, Outreach through

Collaborative Learning, Research and

Advocacy

CBSE Schools in Rural India: Reform or
Rebranding?

The announcement from Himachal Pradesh to set up 100 CBSE-pattern
schools in rural areas is, on the surface, a welcome one. For decades,

rural parents across India have equated “CBSE” with quality, mobility, and
opportunity - often moving children to towns or private schools in pursuit
of that label. When a government promises the same standard of education
closer to home, it signals intent: rural children should not have to migrate
early, financially or physically, to access aspiration.

But the deeper question is this: does changing the board change the
experience of learning?

To improve rural education, govt to set up 100 CBSE-
pattern schools: MLA

TRIBUNE NEWS SERVICE

Mandi, Updated At : 02:01 AM Dec 01, 2025 IST

Across India, the crisis in government schooling is not primarily about
curriculum design. It is about trust. Falling enrolments in government
schools - from Himachal to Haryana, Bihar to Bengal - reflect a quiet
verdict delivered by parents. Many no longer believe that government
schools will prepare their children for a competitive, uncertain future.
Introducing CBSE-pattern schools attempts to restore that trust by aligning
rural education with nationally recognisable benchmarks. That matters. Yet
structure alone cannot substitute for substance.

JEET’s work across states repeatedly shows that what makes a school
credible in the eyes of parents is not the board affiliation but how
consistently learning shows up in everyday life.

Are teachers present and motivated?
Are classrooms alive with explanation, questioning, and feedback?

Do students see pathways - from school to skills, exams, sports, or
employment - that feel real rather than symbolic?

Himachal's improved rankings and investments in sports, nutrition, and
infrastructure are important signals. They recognise that education is not
just academic delivery but a system of incentives and environments. Sports
quotas, nutrition allowances, and better facilities tell children that effort is
noticed and rewarded. These are the kinds of cues that rebuild belief.

The opportunity here is larger than Himachal. If states treat CBSE-pattern
schools as anchors of a broader ecosystem - supported by digital content,
teacher mentoring, community engagement, and clear performance
accountability - then this move could genuinely narrow the rural-urban
divide. If not, it risks reinforcing the idea that labels matter more than
learning.

So the question India must ask is not whether rural children deserve CBSE-
level education. They always have. The question is simpler and harder at
the same time: are we redesigning rural schools to perform better - or just
renaming them to look better?
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