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Gramin Shiksha Kendra

In this edition, we explore how Gramin
Shiksha Kendra, working in the rural

districts of Sawai Madhopur in Rajasthan,

is strengthening education by placing
community ownership at the heart of
schooling. Collaborating closely with
village government schools, teachers,
and local volunteers, the organisation
focuses on foundational learning,
teacher capacity-building, and sustained
academic support within the public
system. Rather than introducing parallel
structures, Gramin Shiksha works within
existing institutions, strengthening what
already exists and ensuring that children
in remote communities receive not just
access to school, but consistent and
meaningful learning experiences.

SnehRoshni Foundation

We also look at how SnehRoshni
Foundation, operating primarily in
Delhi and the NCR region, approaches
education as part of a larger ecosystem
of care and protection. Supporting
vulnerable and at-risk children, their
work blends remedial education,
emotional support, and community
engagement so that learning becomes
stable and inclusive. By recognizing
that many children need safety,
confidence, and mentorship before they
can thrive academically, SnehRoshni
reminds us that education is not only
about curriculum, it is about restoring
belonging and building futures with
dignity.

Learn more about these stories on page
number 3 & 4.

Financial Challenges Faced by Indian NGOs:
Structural Constraints and Policy Context

Indian NGOs operate in a financially constrained and compliance-
intensive ecosystem. While the country has a large and vibrant civil
society sector, its funding architecture presents structural challenges
that affect sustainability, institutional growth, and long-term impact.

1. Dependence on Project-Based and CSR Funding

A significant portion of NGO funding today flows from corporate

CSR budgets under the Companies Act 2013. While this legislation
formalised corporate giving, it also shifted the ecosystem toward short-
term, project-based grants aligned with corporate reporting cycles.
Most CSR grants are:

Restricted to specific projects
Approved annually
Tied to measurable short-term outcomes

This limits long-term planning, discourages investment in institutional
capacity, and creates recurring fundraising pressure. If corporate profits
decline, CSR allocations shrink — directly affecting NGOs.

2. Regulatory Tightening and Compliance Burden

NGOs face increasing compliance requirements under multiple laws,
including the Foreign Contribution Regulation Act. Amendments in
recent years have:

Increased reporting requirements

Restricted sub-granting

Capped administrative expenses for foreign funds
Centralised fund receipt processes

For many mid-sized organisations, these changes led to funding
disruptions and higher compliance costs. Smaller NGOs struggle to
absorb audit, accounting, and regulatory expenses relative to their
budgets.

3. Limited Overhead Funding
Donors often prefer funding direct program costs rather than
administrative or HR expenses. This creates chronic underinvestment in:

Skilled leadership
Technology systems
Monitoring & evaluation
Financial controls

Ironically, the expectation of “low overhead” weakens the very systems
that ensure transparency and effectiveness.
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Join JEET by becoming

a member

If you are passionate about making
an impact in the education sector,
we encourage you to join JEET

today and become a member of the
movement to transform education in
India. As @ member, you will have the
opportunity to work with a network
of NGOs, governments, organizations,
institutions, and individuals who

are deeply committed to promoting
quality education for all.

To become a member of JEET, simply
scan the QR Code below.

Join us today and let’s work together
to eliminate educational inequality
and promote quality education for all.

4. Cash Flow Uncertainty

Funds are frequently released in tranches and subject to approval
delays. NGOs often experience timing mismatches between expenditure
commitments and grant disbursements. Without access to affordable
working capital or credit, many organisations face salary delays,
postponed vendor payments, or reliance on internal reserves.

5. Weak Individual Giving Incentives

India does provide tax deductions for charitable donations under Section
80G of the Income Tax Act 1961. However, the introduction of an optional
lower personal income tax regime in Union Budget 2020 reduced the
behavioural effectiveness of this incentive. Under the new regime,
taxpayers must forgo most deductions — including 80G — in exchange
for lower tax rates. As more taxpayers opt for the simplified regime,

the marginal tax benefit of donating diminishes. While 80G remains
legally available, its economic influence as a philanthropic catalyst has
weakened. This represents a subtle regulatory disincentive: philanthropy
is not directly restricted, but tax policy design has reduced its financial
attractiveness for many individuals.

6. Absence of Estate Tax Incentives

Unlike the United States, India does not have an estate or inheritance

tax. In the U.S,, under the Internal Revenue Code, large estates may face
substantial taxation unless wealth is transferred to charitable entities. This
creates strong incentives for the establishment of philanthropic vehicles
such as foundations and charitable trusts. Major institutions such as the
Bill & Melinda Gates Foundation exemplify how tax architecture can
encourage large-scale endowment creation. In India, by contrast, wealth
transfer to family members does not attract estate tax. Consequently, there
is no structural fiscal pressure encouraging high-net-worth individuals to
allocate wealth to charitable institutions. Philanthropy remains values-
driven rather than tax-optimised.

Conclusion

Indian NGOs operate within a funding model that is CSR-dominated,
project-restricted, compliance-heavy, and increasingly less supported by
tax-driven individual incentives. The absence of estate tax mechanisms
further limits large-scale philanthropic capital formation.

As a result, many organisations face:

Revenue unpredictability

Limited institutional funding

High compliance costs

Weak endowment culture
If India seeks a more resilient civil society sector, policy design may need
to evolve from merely regulating NGOs toward actively incentivising long-
term philanthropic capital formation.

Structural Financial Constraints in India’s NGO Sector

Funding Structure

e CSR-dominated funding
e Project-restricted grants

e Short funding cycles

Regulatory Environment

=)
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o FCRA restrictions

Philanthropy Incentives

o Weak tax incentives
e High reporting burden  Optional tax regime reduces 80G impact

e Administrative caps e No estate tax
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Gramin Shiksha Kendra: Building Education with
Community Ownership

In the dusty villages bordering Ranthambhore National Park, the story of
education is not just about classrooms and textbooks, it’s about people,
agency, and a collective belief that learning can transform lives. Gramin
Shiksha Kendra (GSK) emerged from exactly this conviction, born in 1996
as a response to a grassroots demand for quality education from rural
communities in Sawai Madhopur, Rajasthan.

At its heart, GSK’s philosophy challenges a common assumption: that
schools alone can deliver education. Instead, GSK believes “the community
and the schools must come together in order to improve the ecosystem of
education,” transforming families from passive recipients of services into
active partners in shaping schooling. This simple yet powerful idea drives
every aspect of their work, whether it's working with parents to repair
classrooms, activating women in School Management Committees, or
collaborating with teachers who are learning to shift from rote teaching to
child-centred practices.

GSK’s flagship Uday Community Education Program embodies this
philosophy. Rather than running separate institutions, Uday functions
as a demonstration model within the existing public system, inviting
communities to observe, learn, and gradually redefine what quality
schooling means.

Over time, local parents have stepped in to contribute not just labor, but
ownership: in one village, community members rebuilt a damaged roof
after high winds; in another, families installed water coolers and repaired
toilets to make schools more welcoming. These are not isolated acts of
charity but evidence of growing accountability and collective agency.
Beyond physical improvements, GSK has emphasised inclusion and equity
from the start. To pursue this, GSK works across multiple programmes,
early childhood engagement through its Tarang initiative, adolescent
leadership in Umang, and even STEAM labs in government schools to
ignite curiosity in science and arts.

Perhaps most notable is how GSK navigates entrenched social barriers.

In areas where caste divides, gender biases, and economic hardship

often determine who stays in school, GSK has worked deliberately

with indigenous groups, adolescent girls, and denotified communities,
populations traditionally excluded from mainstream schooling. Their
efforts emphasise not only access, but participation: women’s involvement
in SMC conferences has grown from token presence to substantive
engagement, shifting perceptions about who gets to shape education.

Yet GSK's journey also highlights the persistent challenges of rural
education in India. Transforming mindsets takes time; changing systemic
incentives takes longer. Public accountability, government funding flows,
and teacher preparedness remain uneven, and community participation,
no matter how deep, cannot, by itself, fill these gaps. This raises a critical
question not just for GSK, but for all of Indian education: if quality
schooling is to be delivered free of cost and at scale, how can community-
driven models be integrated into mainstream policy without diluting their
spirit of ownership and inclusion?

For educators, policymakers, and civil society alike, Gramin Shiksha
Kendra's work offers both a model and a challenge: when communities
lead education, schools reflect the aspirations of those they serve, but only
if participation comes with real responsibility, resources, and respect.

Their mission is guided by the
conviction that education should
enable children to be

“curious, supportive,

sensitive, thoughtful, aware,
open to learning and ... able
to make informed choices.”
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SnehRoshni Foundation: Reimagining Inclusive
Education Through Support, Skill and Social

In India’s multifaceted education landscape, many efforts focus on
increasing enrolment or building infrastructure. But true inclusion, where
children not only attend school but participate, learn, and grow into
confident individuals, remains an unfinished mission. Founded in 1983,
SnehRoshni Foundation confronts this gap by integrating education with
child protection, psychosocial support, and skill development to reach the
most marginalized learners particularly those who have been orphaned,
abandoned, trafficked, or otherwise at risk.

SnehRoshni’s work begins with a profound understanding: education
cannot be separated from a child’s lived reality. On their website, they
describe their mission as building “sustainable and culturally relevant
models for education, protection, and empowerment so that every child
can enjoy her right to play, learn, and grow.” This is not rhetoric; it is a
philosophy that shapes every programme from school classrooms to
community engagement.

Education in a Wider Support Ecosystem

At the core of SnehRoshni’s model is inclusive education. Through its
Education for All initiative, the Foundation works with children who

are out of school whether due to loss of parental care, socio-economic
vulnerability, or exclusionary barriers within the system. Rather than
simply enrolling children into existing schools, SnehRoshni’s field teams
understand that many of these children require pre-schooling support,
emotional resilience training, and learning continuity mechanisms before
they can engage meaningfully in academic classrooms.

What makes their approach distinct is that they do this through multiple
entry points:

- Bridge learning for children who have dropped out or never enrolled

- Remedial education for those lagging behind grade norms

- Life skills and psychosocial counselling for trauma-affected learners

- And in some cases, residential support where stability at home is absent

This reflects a nuanced understanding of learning: that a child’s ability to
participate in school is deeply connected to their sense of security, self-
worth, and emotional wellbeing.

Programmatic Innovation: Beyond the Classroom
SnehRoshni has developed several innovative programmes that amplify
learning beyond traditional content delivery:

Community-Integrated Learning Platforms: Where families, teachers, and
local volunteers co-design learning experiences, especially for children
with diverse abilities or unique needs. By making community the fulcrum of
learning, SnehRoshni breaks the conventional “school-centric” model and
places education into everyday life.

Life Skills and Vocational Linkages: Recognizing that school is not just
about passing exams but preparing for life, the Foundation actively weaves
in workshops, skill modules, and exposure activities that help adolescents
navigate early adulthood with confidence.
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Child Protection Networks: For children at risk of abuse, trafficking, or
neglect, SnehRoshni’s networks serve as safety nets that protect access to
education while ensuring emotional and legal support where needed.

In all of these, what stands out is a human-centric pedagogy: education
is not an isolated product to be delivered, but a process that unfolds

in connection with health, protection, family support, and community
resilience.

Engaging Teachers and Systems

SnehRoshni does not position itself as an outsider to the education system.
Instead, their work includes capacity building for teachers, sensitization of
school authorities, and collaboration with local governance structures so
that inclusion becomes part of routine school functioning. Workshops on
differentiated instruction, child psychology, and learner-centred pedagogy
have helped many mainstream teachers move from a “coverage” mindset
to a “care and growth” mindset.

This is particularly important in regions where schools struggle with large
class sizes, limited resources, and rigid curriculum pressures. SnehRoshni’s
programs act as catalysts, helping systems not just receive marginalized
children, but retain and support them throughout their learning journeys.

Challenges and Aspirations

The Foundation’s work unavoidably grapples with systemic challenges.
Deep-rooted socio-economic inequalities, fragile community ecosystems,
and under-resourced schools create contexts where learning can easily
break down. SnehRoshni’s model, while holistic, requires sustained
community engagement and long horizons of trust building, a difficult ask
when many NGOs chase short funding cycles and quick wins.

Yet the Foundation’s long presence and multi-layered interventions show
that education’s transformation lies in patience and integration. They
demonstrate that when we care about the child and not just the classroom,
interventions become personal, durable, and ultimately more equitable.

A Question for the Sector

As India strives toward education for all free of cost, universal in reach,
and rich in meaning, the work of SnehRoshni invites a deeper reflection:
if inclusion means more than just a seat in a classroom, how should our
education systems be redesigned to support the social, emotional, and
community dimensions of learning, especially for children who start
farthest from opportunity?

In confronting this question, the future of inclusive education invites us to
move beyond access alone, and toward environments where every child
truly belongs and can flourish.

It also challenges policymakers, school leaders, and NGOs to rethink what
we measure and what we value. If attendance and exam scores remain the
only benchmarks, we risk overlooking the quiet transformations that truly
sustain learning, confidence regained after trauma, trust rebuilt with adults,
curiosity rekindled in a child who once withdrew. The real test of inclusion
may not be how many children we enroll, but how many we equip to stay,
participate, and grow with dignity.
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Al for Rural Classrooms: Let’s Start with Reality,
Not Hype

Last month, a notable development reached India’s education ecosystem:
[IT Madras’s Pravartak Technologies Foundation partnered with the
Ministry of Education’s SWAYAM Plus platform to launch a free Al training
programme for rural school teachers. The 40-hour course titled “Al for
Educators : K12 Teachers”, promises to equip teachers with Al tools,

lesson planning methods, and engagement techniques that leverage
emerging digital technologies. It covers everything from generative tools to
augmented reality, student-centric assessments and gamified learning and
is fully free, with certification fees waived for the first 500 rural teachers
who complete it.

On the surface, this looks like yet another techno-optimist push: Al as

the next frontier in classroom practice. And yes, teachers being confident
with digital tools is essential. But JEET's experience working across rural
classrooms, community schools, and grassroots NGOs suggests that
championing Al skills for teachers must come with a dose of realism about
what rural education actually is. Rural schools in India are still grappling
with the basics: consistent teacher presence, foundational literacy and
numeracy, localized pedagogy, reliable electricity, and access to devices.
These are not peripheral concerns, they are prerequisites. Without them,
advanced Al training risks becoming a shiny add-on rather than an enabler
of better learning. When a teacher is struggling to get chalk, textbooks,

or even Wi-Fi, investing hours in mastering prompt engineering or AR
tools can feel distant from daily needs. Historically, digital platforms have
helped when they were meeting teachers where they are, not where we
want them to be.

Another challenge is measurement and accountability. Offering Al modules
is only the first step; what matters even more is how learning outcomes
change on the ground. Without robust tracking systems that evaluate
whether rural students are actually benefiting, in terms of engagement,
comprehension, retention, or interest, the roll-out may sit as yet another
statistic. Rural India doesn’t need another set of certificates; it needs
evidence that tools improve lives, especially for those previously excluded
from quality learning.

For any digital initiative, whether Al training, e-libraries, or blended
classrooms, JEET has learned that the order of operations matters:
1. Stabilize infrastructure and access,

2. Build teacher confidence with contextually relevant tools, and

3. Iterate with data from real classrooms, not lab settings.

This doesn’t mean Al shouldn’t be part of teacher preparation, far from it.
But it does mean that its adoption should be incremental, supportive, and
responsive to teacher realities. An English-only, 40-hour online certification
may be less accessible than intended unless accompanied by scaffolded
support, vernacular resources, and community learning hubs that can help
teachers apply new skills locally. The recent initiative rightly acknowledges
that teachers are central to educational transformation. The big question
now,v and the one that should guide future investment is this:

What frameworks, metrics, and on-ground support structures will ensure
that Al training doesn’t become an isolated credential, but a meaningful
accelerator of learning outcomes, especially in the most underserved
schools of India? Only when we answer that will Al stop being a buzzword
and become a genuine lever for inclusive education.

Member organizations

of JEET

Vipla Foundation
www.viplafoundation.org

Activities : Education Initiatives, Skill
Development Programs, Community
Development

VKRCE Trust
YouTube@MathsMadeSweet
Activites : Education, Digital Video
Library, Training.

Ramakrishna Sarada Samiti
www.rkssngo.org

Activities : Education, Women'’s
Empowerment and Health Camps

National Association for the Blind
www.nabindia.org.in

Activities : Prevention of blindness
and low vision, Education, Talking
books, Braille press, Vocational
training, etc.

Bombay Community Public Trust
www.bcpt.org.in

Activities : Educational scholarships,
medical relief, development of
some training manuals and films,
conducting NGO development
activities and projects through NGOs

Shree Samarth Vyayam Mandir
https://ssvmdadar.com/
Activities : Sports Training &
Certification and Yoga

MSP Foundation
http://www.msp-edu.org/

Activities : Educating, uplifting and
strengthening through schools
including the villages of Ambavade
and Gursale, in Central Maharashtra.

Muktangan Education Trust
https://muktanganedu.org/
Activities : Seven Mumbai Municipal
schools Integrated with a Teacher
Education Center, Outreach through
Collaborative Learning, Research and
Advocacy

/5 JEET 6

~=” Seekho.Jeeto.

www.jeet.in.net



